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1.1  Basic Information about the School  (Text provided by the school) 

 Law Ting Pong Secondary School (LTPSS) is a co-educational school using English as 
the medium of instruction (EMI) and established by the Law’s Foundation Limited in 
1991.  The cornerstone of the school is a differentiated, school-based academic 
foundation, a modern IT infrastructure that is constantly updated to keep pace with the 
progress of the technological media and the overall determination to promote excellence 
in teaching and learning to provide the best education it can for its student body.  To 
meet the challenge of the 21st century, the School Sponsoring Body (SSB), with the 
support of the staff and parents, applied for admission to the Direct Subsidy Scheme 
(DSS) in 2008/09. 

 The vision of the school is as follows: 

  Every Student a STAR 
  Every Teacher a MENTOR 
  Every Staff Member a MODEL 

 The mission of the school can be summarised as the statement “All for Our Children”.  
The school strives to provide quality education to bring out the best in its students by 
providing them with experiences that will enable all to grow spiritually, physically, 
intellectually, aesthetically, psychologically and effectively as individuals and to become 
informed, sensitive, responsible members of the society. 

 The class organisation approved by the EDB and the number of students in each level are: 

Level S1 S2 S3 S4 S5 S6 Total 

Number of 
classes 

5 5 5 5 5 5 30 

Number of 
students 

116 136 156 112 135 171 826 

 To realise its vision and mission, LTPSS is determined to become a local school of 
excellence with an international outlook that caters for the multiple intelligences of the 
students by providing a whole-child educational experience and by preparing students to 
become global citizens of the 21st century.  To achieve this, the school implements a 
wide, school-based, student-centred teaching and learning curriculum that includes 
drama, dance, design and technology, food science, in addition to the more traditional 
subjects.  The performing arts subjects of music, drama and dance flourish through 
regular musical-dance performances and through an active and very successful 
involvement in the annual Hong Kong Schools Speech Festival. 

 The school acknowledges the importance of linguistic communication and 
internationalism through its wide and varied language curriculum and its increasingly 
international teaching staff.  In addition to the active promotion of Chinese, English and 
Putonghua, the school has a flourishing Spanish Language and Culture curriculum 
taught by native Spanish speakers and which includes annual summer visits to Spain for 
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authentic language practice.  There are also regular excursions to China, New Zealand, 
Macau, South East Asia and Australia to promote regular student exchanges. 

 The school also organises a comprehensive co-curricular programme that enables 
students to enjoy a full range of sporting, musical and cerebral activities that 
complement the academic programme and recognise the necessary balance of a 
healthy mind and body for the optimal well-being of all.  The school also prepares 
students for leadership in a variety of fields and endeavours through a variety of training 
programmes. 

 Students are also actively encouraged to engage in community work in order to 
contribute effectively to the community in which they live.  By giving in reciprocation of 
receiving, students learn compassion and become sensitively respectful to the needs of 
others: thus, from first the micro of care for the local community to the macro of care for 
the world at large and so transform into the perceptive and altruistic global citizens of the 
future. 

1.2  Comprehensive Review Methodology 

 The comprehensive review (CR) was conducted on 2-4, 7 and 9 April 2014 to 

evaluate the school performance in four domains of work, namely, Management 

and Organisation, Learning and Teaching, Student Support and School Ethos, 

as well as Student Performance.  The CR team comprised 11 inspectors and a 

lay member. 

 A preparatory visit to the school was made on 14 March 2014 to explain the 

objectives and operation of CR to the teaching staff and clarify their queries 

about the review.  A meeting was held with the Incorporated Management 

Committee (IMC) to learn about their views on the development of the school.  

The Principal also took the opportunity to brief the CR team on the strengths 

and development priorities of the school. 

 A meeting with parents was held on 14 March 2014 to solicit their views on the 

school.  About 70 parents attended the meeting. 

 The CR team employed the following methods to review the performance of 

the school:  

-  Scrutiny of documents and data provided by the school before and during 

the school visit;  

-  Observation of 46 lessons taught by 45 teachers covering Liberal Studies in 

the senior secondary curriculum and the following subjects under the eight 

Key Learning Areas (KLA): 

KLA 
Chinese 

Language 

Education 

English 

Language 

Education 

Mathematics 

Education 

Personal, 

Social & 

Humanities 

Education 

Science 

Education 

Technology 

Education 

Arts 

Education 

Physical 

Education 

Subjects 

inspected 

Chinese 
Language 

English 
Language 

Mathematics Chinese 
Study, 

Humanities, 

Chinese 
History 

Science 
(S1-3), 

Physics 

Business, 
Accounting 

and 

Financial 
Studies 

Visual Arts Physical 
Education 
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- Observation of various school activities, including morning assemblies, 

class teacher time before lessons, lessons for Performing Arts, Spanish, 

Biology, Information & Communication Technology, Design & Technology, 

Food Science, Tourism & Hospitality Services, Music and Life Education 

(LE); 

- Meetings and interviews with members of the IMC, Principal, Assistant 

Pincipals, panel chairpersons, heads of functional committees, teachers, the 

school social worker, the school’s executive officer, parents and students; 

and 

- Scrutiny of samples of students’ work and examination papers. 

 The findings presented in this report were derived from the corporate judgment 

of the CR team based on the information collected through the above-

mentioned methods. 
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2.1  Continuous Development of the School 

 The school started as an aided secondary school in 1991.  All through the 

years when it was an aided school, it achieved impressive success and had 

grown to become a popular EMI school in Tai Po.  With the intent to respond 

proactively to the issue of declining student population and to equip students 

with the knowledge, skills and attitude to meet the challenges of the 21
st
 

century, the school applied for the DSS school status, succeeded in its 

application and started a 5-year plan in 2008/09 to transform the school in all 

respects to meet new needs arising from its change of school status. 

 The first 5-year plan of the school (from 2008/09 to 2012/13) has been an 

ambitious but well-deliberated and well-articulated one.  There are clearly 

defined goals covering the new curriculum initiatives, the learning environment 

and support intended, the culture and ethos promoted, improvements to the 

school hardware and measures to enhance the professional capacity of teachers, 

the change agents of the school.  The school, however, encountered 

unforeseen problems after its conversion into a DSS school.  There was rapid 

loss of some of its most valuable assets, namely the experienced teachers and 

their knowledge and skills in managing school affairs.  The then Principal also 

resigned later, with the Deputy Principal who is now the Principal heading the 

team of staff to reclaim the momentum to drive changes.  The school has 

attempted to recruit new staff to fill the gaps.  Yet, the turn-over rate of key 

players in charge of critical work areas, such as curriculum development and 

pastoral care, remains high.  The first five years of the school eventually ended 

as an endeavour to re-establish the school management, re-build a team of staff 

that would share the same vision and mission and re-create the school ethos and 

classroom practices that could meet the needs of a cohort of less academically 

vibrant students.  In general, the school has made steady progress in each of 

these areas.  Yet, it remains a challenge for the school and its management to 

steer school development vigilantly and strengthen the capacity of the staff so 

that the current accomplishments can be taken forward. 

 Although there were still occasional setbacks in recent years, the school is 

beginning to take shape in its development.  An organisational structure that 

puts equal emphasis on both professional and administrative matters is adopted.  

The school is also making improvement in the use of school self-evaluation 

(SSE) to foster continuous development.  A new 3-year school development 

plan (SDP), which ties in with the school’s current developments, is worked out 

for the years 2013/14 to 2015/16.  Both teachers and students are encouraged 

to develop the habit of self-reflection, so that they can help themselves in 

striving for continuous development.  The school curriculum is further 

diversified to heighten its breadth and ability to meet a range of interests.  

New ideas for education, in particular the use of mobile technology and the e-

learning platform, are explored so that the learning and teaching offered can be 

more effective.  The annual school plans (ASP) are more truthful and have 
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started to incorporate essential elements, such as success criteria and the 

methods of evaluation.  They no longer describe merely what the 

improvement targets are and how they could be achieved.  They also show 

how cautious and determined the school is in attempting to achieve the targets.  

The annual school reports (SR) also start focusing on reporting how the 

implemented changes are inter-related and related to the original goals of the 

improvement plan, so that the next stage of development is obvious.  The use 

of the Planning, Implementation and Evaluation (P-I-E) strategies is more 

evident.  However, it has to be further enhanced at all levels to instil a culture 

facilitating the employment of concerted efforts to effect changes. 

 The school collects a lot of data for evidence-based review of school work.  

Apart from the stakeholder surveys and APASO data, there are comprehensive 

reviews of internal assessment data and public examination results.  Course 

evaluation by teachers and students that covers general aspects, such as course 

organisation, clarity of lessons, etc, and specific issues including the use of 

cooperative learning and active learning strategies in class, are regularly 

conducted.  Data for each class and each subject are captured in each term, but 

it is equally important that the data collected are properly analysed and used for 

furnishing feedback to improve the modes of learning and teaching adopted.  

The school may consider putting in more resources and manpower to help the 

different subject panels in their analysis and interpretation of the assessment 

data so as to maximise the impact of SSE in school development. 

 The ownership of strategic planning at the whole school level by middle 

managers has also to be strengthened.  Their involvement could be extended 

beyond giving views and comments when asked.  They should be given more 

opportunities to work out details of policy changes together with the Principal 

and Assistant Principals.  This helps to expand their capacity beyond their 

particular areas of work and equip them with the knowledge and skills to 

manage a school effectively, including the people and leadership skills. 

 The greater involvement of the middle managers in strategic planning has to be 

well supported by the Principal and Assistant Principals (AP).  The school has 

a highly efficient Principal.  She is well-versed in contemporary curriculum 

trends and knows fully the needs of the school.  She has always strived to 

match the needs of the school with opportunities available outside the school so 

that the school can continue to make progress.  Yet, for healthy development, 

the school should have less reliance on particular individuals.  In this respect, 

the AP, in particular those who have worked in the school for years, should 

shoulder greater responsibilities.  The AP could take the lead to contribute in 

planning and implementing changes so that the school culture is properly taken 

care of and difficulties properly addressed, when it is trying to move forward in 

new areas.  The current stage of development of the school calls for much 

strengthening in the leadership role of the AP, as a few of them will retire soon.  

Strengthened leadership at the AP level also helps to align expectations from 

the senior management level to the middle manager level, forging the 

realisation of distributed leadership, which is one of the prime goals of the 

school in its first 5-year plan. 
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 The School Sponsoring Body (SSB) and the Incorporated Management 

Committee (IMC) have put in a lot of effort and resources to support the school.  

The SSB, in particular, is commendable for its continuous financial support to 

the school as a whole and to needy students as well.  Members of the IMC are 

commendable for their patience, care and firmness to accord resources to 

improve the quality of education.  To strengthen management, the IMC has set 

up a Human Resources Committee (HRC) and updated the terms of reference 

for the IMC, HRC and Finance and Procurement Committee (FPC) in the past 

two years.  In line with the recommendations by the EDB, the Governance 

Review Committee (GRC) was set up under the IMC in January 2013 to assist 

in reviewing independently the various key management and financial control 

systems.  Every effort is therefore made to have the school held accountable at 

the IMC level.  While the SSB and the IMC make their contributions to 

improving the school incessantly, it is the effort of the school staff to improve 

school performance at the frontline level.  In some areas of work, such as 

record keeping, setting up a proper management system for the storage and 

retrieval of school information and documents, regular updating of handbooks 

and manuals, etc, the school still has room for improvement.  The school staff 

should also endeavour to strengthen collegial support and set higher but 

reasonable expectations for students, so that the latter not only enjoy a happy 

and caring school environment but also learn to be responsible and contributing 

individuals at the same time. 

 In general, the staff appraisal, remuneration and promotion system is well-

defined.  The line of reporting, duties and responsibilities of the different 

grades of staff are clearly delineated.  Both the teaching and administrative 

staff are encouraged to conduct self-reflection in their appraisals, before they 

are appraised by their respective supervisors.  The school attaches much 

importance to improving the professionalism of teachers.  A lot of lesson 

studies were conducted in the early days right after its conversion into a DSS 

school.  A variety of professional development opportunities was offered later, 

such as encouraging teachers to attend international conferences, inviting 

overseas trainers to conduct in-house training on latest educational initiatives, 

conducting collaborative workshops with partner schools.  The school has also 

tried whole-day shadowing of class teachers to promote a better understanding 

of student learning in different classes, apart from arranging the ordinary peer 

lesson observations.  For the time being, the training activities focus more on 

eye-opening, raising awareness and reflective thinking.  In future, the school 

may direct more attention to systematic application of the pedagogical ideas in 

classroom practices, and collecting success stories for celebration and for 

teasing out the success factors.  The school should also promote more 

collaboration among the different subject panels so that, from time to time, 

there can be parallel advancements in the different subjects and KLA. 
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2.2  Learning and Teaching 

 The curriculum-related goals in the first 5-year plan are “to provide a broad and 

balanced curriculum to equip students with the academic foundation” and “to 

offer personalised learning environment and support programme to bring out 

student potentials and to better cater for learner diversity”.  In general, after 

some years of implementation, the school is capable of providing a broad and 

balanced curriculum for students.  At the junior secondary level, a variety of 

subjects, such as Performance Arts, Food Science and Design & Technology, is 

offered.  Spanish is also provided recently to promote learning another 

international language and understanding the cultural elements in language 

learning.  At the senior secondary level, sufficiently diverse choices are 

offered.  To cater for the learning needs of Non-Chinese Speaking (NCS) 

students, IGCSE Mathematics and Chinese and a number of language courses 

leading to qualifications awarded by some overseas examination authorities are 

offered.  For smooth articulation, a taster programme is organised at the S3 

level for students to experience the learning provided and consult their teachers 

about the requirements and career paths of studying the different elective 

subjects.  In general, it is appreciated that the school has tried to provide a 

diversified curriculum to cater for students’ different learning needs.  However, 

as more subjects are offered, the demand on human resources will be higher.  

The school should consider carefully the balance between the number of 

subjects offered and the additional loading in resources management when 

more choices are introduced. 

 In terms of the design of the school curriculum, the articulation between the 

junior secondary and senior secondary curricula for some subjects should be 

enhanced.  The role of the corresponding panel heads should also be 

strengthened.  For instance, the vertical continuity between the junior 

secondary Chinese Studies and the senior secondary Chinese History should be 

enhanced to enable students to build up their knowledge and skills 

progressively.  For junior secondary Humanities, some essential elements in 

the different strands of the PSHE KLA should be enriched to prepare students 

for their senior secondary studies.  The school has taken steps to refine the 

Chinese Language curriculum at the junior secondary level to strengthen the 

development of the language skills and independent learning ability of students.  

Corresponding change in the focuses of the curriculum at the senior secondary 

level is preferred to facilitate better articulation and more mutual sharing among 

panel members so as to build up the capacity of the panel as a whole.  In 

general, appropriate support should be given to some panel heads to equip them 

with the necessary knowledge and skills for leading curriculum and 

pedagogical changes.  The use of the P-I-E strategies to facilitate continuous 

development should be properly mastered.  The school administrators or AP 

responsible for curriculum development should render more support to teachers 

concerned. 

 In the SDP for the years 2013/14 to 2015/16, two school goals are related to 

learning and teaching.  They are, in brief, to provide holistic education to 

students and to cultivate a reflective culture among teachers and students.  

Diverse strategies are proposed, ranging from further refinement of the school 
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curriculum, enhancing the use of Information Technology (IT), strengthening 

leadership training, adopting the “Formative Instruction Practice” (FIP) in 

teaching and encouraging students to organise and lead activities to develop 

themselves.  The plan is still ambitious, but the goals and strategies are aptly 

linked to those in the previous SDP.  

 With the aim to nurture students to become responsible global citizens and to 

develop their leadership skills, the school provides a variety of student-led life-

wide learning activities in the school curriculum.  They include the 

Experiential Learning Week, local and overseas study tours and leadership 

training camps.  The activities provide students the opportunities to broaden 

their life experience and horizons as global citizens.  In general, the activities 

are well organised and received by students.  Students are given ample 

opportunities to build up their characters and nurture their positive values and 

attitudes.  The activities complement the whole-person development 

experiences channeled through the LE lessons, which are purposely built into 

the timetable.   

 The school aims to nurture technologically adept students and make good use 

of IT to support learning and teaching.  The IT in Education team is assigned 

the task of overhauling the school’s IT equipment, such as the provision of the 

WiFi network, tablet computers and e-learning platform.  On the whole, the 

use of IT to support learning and teaching varies across subjects.  A few 

teachers can make good use of online quizzes to consolidate learning and allow 

students to learn according to their own pace.  A few teachers provide online 

learning materials for pre-lesson preparation or for extension of student learning 

after class.  However, the extensive use of IT has still to be promoted.  The 

school has recruited a new IT coordinator and formulated a strategic plan to 

further enhance the use of IT.  The new IT coordinator now needs to have 

closer collaboration with the different subject panels, help to identify their 

needs and facilitate the roll-out of the subject-specific strategies. 

 The school aims to enhance the language proficiency of students, with 

particular emphasis on their learning of English.  Strategies adopted include 

the provision of an English-rich learning environment and the adoption of EMI 

in all content subjects except those related to Chinese.  A number of native 

English speaking teachers (NET) have been recruited to teach English 

Language and some content subjects.  The school has also employed native 

English speakers as its school librarians.  School activities, such as morning 

assemblies and daily announcements, are conducted in English.  A print-rich 

environment is maintained through the display of English articles and learning 

materials around the school campus.  At the request of some parents, the 

medium of instruction (MOI) for Liberal Studies (LS) is being reviewed.  In 

this regard, the current policy of allowing some students to switch the MOI for 

LS from English to Chinese at S5 should be reconsidered carefully.  The 

school should make every effort to ensure that students are using the same MOI 

to learn LS all through their three years of study to avoid causing disturbance to 

enquiries of cross-modular issues.  Use of either Chinese or English as the 

MOI for individual students is to be arranged.  
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 To support language education and reading to learn, the school has set up a 

well-equipped library which is well managed by professional librarians.  

Reading award schemes are regularly arranged.  At subject level, the English 

Language panel and Chinese Language panel arrange a variety of reading 

activities to promote reading.  A few content subject panels also arrange 

reading assignments to facilitate learning of the subject matter through reading.  

Online reading materials are provided from time to time in some subjects as a 

way to enhance pre-lesson preparation.  To further strengthen the role of the 

school library to support learning, more English resources to facilitate the use 

of EMI in content subjects should be purchased, and closer collaboration 

between the librarians and subject panels be promoted to boost reading to learn 

and the use of the library as a resource centre for learning. 

 To cater for learner diversity, the school adopts class streaming at the junior 

secondary level and split-class teaching in some subjects.  Summer bridging 

programme is organised to prepare S1 students to use English to learn.  

Remedial classes are provided in lunch time and after school for the less-able.  

In some subjects, mixed ability grouping and graded worksheets are adopted to 

cater for the needs of students with different abilities.  On the whole, the 

effectiveness of the strategies is barely satisfactory.  The school should adopt 

more different strategies, such as adapting the curriculum in some classes and 

attending to the language needs of students in some subjects.  Since the 

attendance rate in some remedial classes is not high, the school needs further 

examination of the issue.  The school has encouraged the gifted students to 

participate in various external competitions and training courses to develop 

their potential.  To stretch the abilities of the average to more-able, appropriate 

teaching and learning strategies could be more frequently adopted at the 

classroom level. 

 The school puts strong emphasis on reflective learning and teaching, using a 

variety of strategies including self and peer assessment among students, end-of-

unit self-evaluation, “Exit Cards”, etc.  Furthermore, the expected learning 

outcomes in each lesson or topic are shared with students in some subjects.  

Teachers’ feedback to students’ self-reflection, however, is provided in a few 

subjects only.  To raise the effectiveness of the strategies, teachers should 

provide more guidance to students on how to conduct self-reflection, follow up 

their responses in self-reflection activities, provide timely feedback and use 

different strategies at different time as deemed appropriate.  In contrast, 

teachers’ reflection on their teaching is achieved mainly through evaluation 

meetings and informal sharing.  To take things forward, the school adopts the 

FIP as a means to promote reflective learning and teaching at the classroom 

level in the current school year.  Professional development activities are 

arranged and some attempts have been made to employ FIP in daily teaching.  

While different approaches and activities are being tried out, the school should 

also help students understand their roles and responsibilities in learning, have 

higher expectations for themselves and employ more student-centred learning 

strategies in lessons to motivate students.  The school should help to 

strengthen students’ drive to learn and make self-improvements, making the 

best use of self-reflection which is currently being practised in a number of 

subjects. 
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 The school has formulated its school-based assessment policy that puts due 

emphasis on assessment for learning.  A variety of assessment modes is 

adopted, including portfolios, projects, problem-solving tasks and student 

performance in class.  The different assessment modes duly reflect students’ 

learning outcomes and help to develop their generic skills in both individual 

and group work.  At subject level, subject-based assessment plans and 

homework policies have been devised with reference to the school assessment 

policy.  In some subjects, deliberate attention has been given to enhancing 

self-reflection.  In these subjects, clear goals and targets are set, and 

appropriate marking criteria, criterion-referenced rubrics and grade descriptors 

are often employed.  Peer assessment has also been adopted in some cases to 

promote peer learning.  A few subjects also make good attempt to cater for 

learner diversity through setting differentiated tasks in their summative 

assessments.  On the whole, careful consideration has been given to the 

purposes, weighting and frequency of assessments, but the use of assessment to 

support learning can still be promoted in a wider scale.  In most subjects, there 

should be more in-depth analysis of students’ performance data with a view to 

drawing up specific measures to refine the curriculum and pedagogies.  The 

school attaches importance to cultivating students’ positive attitudes and good 

conduct.  Students’ conduct and behaviour are also assessed thrice a year 

through a set of specific criteria, which are made known to students to help 

them develop the personal qualities depicted. 

 In general, homework is set with clear learning objectives and as a 

consolidation or extension of classroom learning.  In marking students’ 

assignments, while some teachers are keen to give specific feedback, detailed 

marking with constructive feedback in some subjects is necessary to help, in 

particular, the less-able to improve.  The school may consider strengthening 

the implementation and monitoring of its homework policy with a view to 

helping students assume greater responsibility in learning.  It can make better 

use of student assignments to support personal growth, by asking students to 

attend to and be responsible for the correct spelling of words, using the right 

characters in doing Chinese compositions, organising ideas logically and using 

the appropriate means or tools to present information.  At present, some 

students are rather careless in these respects and should be encouraged to make 

greater improvement in these areas. 

 Teachers, in general, have a good command of subject knowledge and a good 

command of English.  They are kind and approachable, and are capable of 

building good rapport with students.  Most lessons are well-prepared and the 

learning activities are logically arranged.  As a common practice, teachers start 

the lesson by checking students’ prior knowledge, often through questioning.  

Most teachers could make effective use of video clips and PowerPoint slides to 

elaborate concepts and learning points.  The school aims at enhancing the use 

of mobile technology and IT to promote individualised learning, but IT 

equipment such as tablet computers is only used occasionally.  The effective 

use of IT to supplement classroom learning should be further explored.  Some 

teachers draw upon students’ daily life experiences to structure the lesson in 

order to motivate them.  On the whole, students are engaged in the learning 

activities and show interest in learning.  They are attentive but the attention 

span of some students is weak. 
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 The school puts due emphasis on using self-reflection to enhance learning.  

Students’ reflections on learning objectives are being practised in some lessons, 

while peer assessment is more frequently observed.  A variety of methods is 

used to enhance reflective learning, including the use of “Exit Cards”, end-of-

unit worksheets and short quizzes.  As there is no recognisable pattern in the 

use of activities to foster self-reflection and some of the activities are only 

assessing what the students have learned or mastered in the lesson or unit, that 

is not pitching at the next higher metacognitive level, more professional 

dialogue among teachers on the effective use of strategies to enhance students’ 

self-reflection is desirable.  There is also the need to make more efficient use 

of lesson time in arranging meaningful learning activities and checking 

students’ progress at intervals to inform the teaching process.  In a few lessons, 

there is not enough time to consolidate learning, or there is only very limited 

time for self-reflection which, strictly speaking, should be properly followed up.  

Although self-reflections are to be performed by students individually, they 

should be shared, at least initially, to inspire and for teachers to provide 

feedback to improve their quality.  In this connection, ways to better scaffold 

student learning to help them probe deep into the learning contents should be 

explored.  They help to improve the thinking skills of students, which are the 

essential elements for the proper conduct of self-reflection. 

 In some of the lessons observed, mixed ability grouping has been arranged to 

facilitate peer learning, whereby the more-able provide support to the less-able 

in vocabulary building and clarifying concepts.  In a few lessons, different 

activities are arranged for different groups of students to cater for learner 

diversity.  In general, apart from implementing measures in the planning stage 

to cater for learner diversity, teachers should monitor the learning progress of 

students closely, so that the necessary adjustment in the teaching pace and 

strategies could be timely made to provide better support to students of 

different abilities, interests and learning styles. 

 In some lessons, students demonstrate good independent learning habits by 

making use of pre-lesson preparation to complete the class tasks.  To make 

this a common practice, note-taking and pre-lesson preparation could be further 

promoted across subjects as a way forward to self-reflective learning.  In most 

of the learning activities arranged, students are able to employ the basic 

strategies of listening, reading, observing, and applying knowledge and skills.  

In a few lessons, the more-able demonstrate critical thinking skills through 

active participation in group or pair discussions.  Students are able to work 

collaboratively, though some of them are a bit reserved to use English to 

communicate during group discussions.  In general, students’ confidence in 

using English to communicate can be further developed through teachers’ 

encouragement or recognition of their good attempts to express themselves.  

In this regard, timely and explicit feedback to students is essential. 

 

2.3  Student Support and School Ethos 

 The school, in general, makes frequent use of the tools provided by the EDB to 

examine the student support needs and the appropriateness of its support 
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services to students.  A good understanding of the student support needs is 

observed.  However, as many of the teachers in charge of these services are 

new to their respective posts and their leadership role is still being developed, it 

is highly desirable if the school could provide them with more opportunities for 

professional development.  Moreover, in order to have better planning and 

implementation of the support services, there is room for improvement in 

administrative matters, such as data management and record keeping, by some 

functional committees. 

 The school promotes life education, which covers major areas of values 

education like moral, civic and sex education, to cultivate positive values and 

attitudes in students.  Topics, like gender equity, temptation resistance and 

managing personal finance, are properly addressed through diversified modes, 

such as quizzes, forums, regular LE lessons and teachers’ experience sharing in 

assemblies.  The LE lessons and sharing in assemblies help students in 

exploring social issues from various perspectives, too.  Apart from developing 

their own teaching materials, the school has wisely introduced several well-

established values education programmes to ensure the provision of quality 

education to students.  In fostering whole-person development, the school also 

attaches importance to caring about the health of students and implements, for 

instance, anti-drug education proactively.  In view of the fact that the weight 

index of some students is not cheering and some students have the habit of 

coming to school late due to unhealthy life style, such as staying up late, the 

school can make more effort to promote health education and to arouse 

students’ awareness of the need to do more physical exercises and form healthy 

living and eating habits.  The school can consider encouraging students to take 

part in health promotion programmes. 

 The school attaches importance to cultivating in students the habit of reflection 

in all aspects of school life.  Students are encouraged to set goals for 

themselves and reflect on the meaning and effectiveness of their actions, 

including those in response to the life and health education provided.  From 

time to time, students benefit from the guiding questions diligently prepared by 

the teachers and demonstrate a willingness to improve or behave properly.  

However, in engaging students in self-reflection activities, the school has to 

monitor closely the quality and quantity of students’ reflections, and avoid 

mechanical use of self-reflection which may forfeit its original purpose. 

 The school appropriately cultivates students’ leadership skills through giving 

them autonomy and opportunities to serve their fellow students in organising 

student-led programmes, such as inter-House competitions and activities in the 

S1 orientation week.  Apart from offering training to prefects and executives 

of the Students Association and the four Houses, the school has the tradition of 

encouraging students to, inter alia, make use of Student Voice, a platform 

through which students and the school management meet regularly, to discuss 

matters that affect their school life.  Since, in many cases, the school is willing 

to provide positive responses to students’ suggestions, the training and platform 

facilitate the nurture of students’ leadership skills and their willingness to serve.  

In recent years, the Students Association is also playing a positive role in 

promoting proper values among fellow students, like the care for public health 

and hygiene as well as public properties. 
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 The school has clear expectations on the role of class teachers in providing 

guidance and counselling to students.  On the whole, the dual class-teacher 

system is functioning properly.  Class teachers, at large, are willing to spend 

time communicating with parents.  With the support from the Head of Year 

(HoY) and the school social worker, class teachers at each level often work 

collaboratively to address the needs of individual students or specific groups in 

a timely manner.  On the other hand, as a few students consistently fail to 

follow the school rules, the school may need to review the overall 

implementation of its guidance and discipline system, to see if there are gaps to 

be filled at the system level. 

 In handling students’ unruly behaviour, apart from using a penalty system, the 

school also uses appreciation and awards as well as individualised improvement 

plans to help students improve.  The individualised improvement plans have 

helped some students remove their demerits and improve their self-image, 

through serving the school and fellow students and not having unruly behaviour 

for a period of time.  The school can consider optimising the use of the 

improvement plans by making the implementation details more transparent, so 

as to improve alignment among teachers and let parents know how to support 

their children when needed. 

 The school encourages students to learn beyond their classrooms.  Each year, a 

number of cross-boundary or overseas trips are arranged to enrich their life and 

learning experiences.  Moreover, students are given the chances to prepare for 

the trips, in collecting the necessary information and making the appropriate 

logistic arrangements.  As such, the trips not only help students broaden their 

horizons, but also facilitate the development of generic skills. 

 The school takes co-curricular activities as a means to widen students’ learning 

experiences.  It organises a good variety of co-curricular activities to cater for 

the varied talents and interests of students.  Community services and 

leadership training are often integrated into the activities to cultivate students’ 

social responsibility and develop lifelong learning habits.  Some co-curricular 

activities, like the Global Current Affairs Club, Food Science Experiments Club 

and Business Smart Club, are rather unique and are most welcomed by students.  

Currently, S1 to S3 students are required to take part in one club and one 

community service.  The school can further devise strategies to encourage 

senior secondary students to take a more active role in co-curricular activities, 

given the fact that it is committed to organising a comprehensive co-curricular 

programme that complement the academic programme for the balanced 

development of all students. 

 The school utilises voluntary services to cultivate students’ sense of civic 

responsibility.  The Rainbow Ambassador Scheme is formally implemented in 

this school year to encourage students to take part in community services.  

Students respond positively to the scheme and participate actively in charity 

activities, such as flag selling, donation of blood and the dress-casual day.  As 

the school considers serving as an important means of leadership training, more 

community services that are not one-off in nature can be arranged.  Moreover, 

follow-up activities, such as encouraging students to reflect upon their learning 

experiences, can be devised. 
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 The school provides support to students with special educational needs (SEN), 

via remedial teaching, attention span training and social skills training.  

Individual education plan, however, should be given to individuals in 

accordance with their specific tier of SEN.  The school should also make 

reference to the EDB’s advice and arrange more teachers to receive SEN 

training.  As for learning support outside the lesson time for students in 

general, more enhancement programmes could be arranged for students with 

exceptional talents and the remedial services for the less-able should be closely 

monitored. 

 As regards life planning education, the school arranges a number of activities in 

each school year for students to know more about themselves and the basic 

requirements of the workplace.  In general, adequate information on careers 

and further studies is provided to students and their parents for them to make 

informed decisions on the choice of subjects, local and overseas studies and 

employment opportunities.  In this school year, a Careers Club has been set up 

to promote students’ awareness of life planning issues.  Currently, most of the 

members are junior form students.  The school can devise strategies to 

encourage more senior form students to join the club.  The school also assists 

students in their enrolment in overseas public examinations.  Apart from 

giving them extra lessons to prepare for the examinations, more guidance on the 

opportunities for further studies and employment after taking these 

examinations can be provided. 

 The school considers the parents as significant partners in supporting student 

development.  Various channels for communicating with parents are in place.  

The Principal holds regular tea gathering sessions with parents, is willing to 

listen to their opinions and takes timely follow-up actions when necessary.  

Most parents appreciate the care and concern shown by teachers.  When there 

are issues of common interest, the Principal proactively explains to parents the 

rationale of the school policies to avoid misunderstanding.  The Parent-

Teacher Association (PTA) actively organises social gatherings and parent 

education activities for other parents.  The core members of the PTA are 

dedicated in rendering support to the school.  The school has developed 

appropriate links with local and overseas organisations to provide opportunities 

for students to widen their horizons and enrich their learning experiences.  

Besides, it actively brings in support from the EDB, other government 

departments and tertiary institutions.  The school has set up the Alumni 

Association for years.  The alumni from time to time share their experience in 

further studies and careers development with students. 

 The school strives to create a happy campus atmosphere.  Instead of setting 

strict rules, students are expected to have self-discipline through reflective 

practices.  Students, at large, are happy with their school life and value the 

numerous chances of local outings and cross-boundary or overseas studies.  

Their relations with each other are generally harmonious.  Teachers, at large, 

are caring and supportive.  They have good relations among themselves and 

cooperate well with the school management to realise the goals of the school.  

Overall, the atmosphere of the school is cosy. 
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2.4  Student Performance 

 Students are, on the whole, courteous, cooperative, cheerful and well-behaved.  

Most of them have a good sense of self-concept.  A number of them are 

willing to strive for excellence in their academic and non-academic pursuits.  

Students enjoy their school life and, on the whole, are attentive in class, 

exhibiting a positive attitude towards learning.  Some students demonstrate 

creativity in learning and can give critical responses in class sharing and 

assignments.  Students are willing to serve their fellow schoolmates in school 

events.  Student leaders are responsible in discharging their duties.  They can 

articulate their ideas and feelings well and are willing to work with peers in 

school functions.  Some demonstrate good leadership qualities in organising 

activities.   

 In 2012, the percentage of students meeting the general entrance requirements 

for local undergraduate university programmes in the Hong Kong Diploma of 

Secondary Education (HKDSE) Examination was above the territory average 

for day-school students, while in 2013 the percentage was below the territory 

average.  In both years, the percentage of students meeting the general 

entrance requirements for sub-degree courses was above the territory average 

for day-school students.  In comparison with schools with similar S1 intake, 

the school performed barely satisfactorily in the HKDSE Examination in the 

past two years.   

 Students, on the whole, are willing to participate in academic, physical and 

cultural activities organised by the school and external organisations.  Those 

in the junior forms, in particular, are active to be representatives in different 

kinds of inter-school competitions.  Students perform well and attained group 

and individual awards and prizes in music, speech, athletic, dance and drama 

events. 
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The school assumed the DSS status in the 2008/09 school year.  Since then, every effort is 

made to transform the school to meet new needs arising from its change of school status.  

The school encountered some difficulties in the early years after the change, but it has a 

committed, knowledgeable and efficient Principal who is willing to take up the challenging 

task of rebuilding the school staff and school management.  The SSB and IMC are 

commendable for giving the school their continuous support, both financially and 

professionally, to cope with the change and for the benefit of students.  The majority of 

the school staff now shares a common vision and teachers, at large, try hard to realise the 

educational goals of the school.  Teachers, in general, are caring and supportive.  A lot 

of activities are arranged for students each year, including a number of cross-boundary or 

overseas trips, and teachers always put themselves out to broaden the horizons of students, 

develop their leadership skills and nurture their positive values and attitudes. 

On the whole, the school is providing the educational experience commensurate with its 

initial proposal to secure DSS status.  The quality of the service and students’ 

achievement will continue to improve if it is given more time.  For continuous 

development, the school could direct more effort and attention to the following:   

 Strengthening the use of P-I-E to secure continuous development  

The school had a better use of P-I-E in recent years.  Teachers had a better 

understanding of the rationale and importance of school improvement through 

SSE.  The use of the P-I-E strategies should be further enhanced at all levels to 

instil a culture facilitating the employment of concerted efforts to effect changes.  

Strategic planning, careful analysis of evaluation data and effective use of 

feedback are to be enhanced so that the impact of SSE on school improvement can 

be more substantive. 

 Further strengthening of school management and professional leadership 

The school is having strong reliance on the Principal to lead and steer changes.  

Staff at the AP level should shoulder greater responsibilities, in particular in 

rendering support to panel heads and middle managers who are still developing 

themselves in their respective posts.  There is a need to realise distributed 

leadership, one of the prime goals of the school in its first 5-year plan. 

 Improving curriculum planning and the quality of learning and teaching at 

the classroom level to boost the performance of students 

While the school strives hard to provide a diversified curriculum for students, the 

articulation between the junior and senior secondary curricula for some subjects 

should be enhanced.  It should also help students develop higher expectations for 

themselves and employ more different strategies at the classroom level to 

motivate students and develop their abilities.  Teachers should monitor the 

learning process and the learning progress of students closely, in particular inside 

the classrooms, so as to provide timely feedback to improve their performance.  

3.  Concluding Remarks  


